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Meaningful Access ensures that students with disabilities who receive special education and related services 
under the Individuals with Disabilities Education Act (IDEA) have equal opportunities to engage with and make 
progress in the general education curriculum and environment. This concept is deeply rooted in inclusive 
practices, which involve intentional, systematic actions designed to meet the individual needs of each student. 
Inclusion is achieved when these practices are implemented with fidelity, allowing students with disabilities to 
learn, participate, and make progress alongside their peers without disabilities in a meaningful and equitable 
manner throughout their entire school experience. 

________________________________________________________________________________________ 

This document contains citations for the Individuals with Disabilities Education Act (IDEA), the Texas Administrative 
Code (TAC), and the Texas Education Code (TEC). For more information regarding these statutes and rules or further 
reading and research, you can access them by using the following links or QR codes: 

IDEA TAC TEC 

Scan the QR codes or click on the links below to explore related resources and expand your learning at your own pace: 

Collaboration and Flexible Grouping for 
Educators 

Collaboration and Flexible Grouping for 
Instructional Leaders 

Texas SPED Quick Learns 

https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.ed.gov%2Flaws-and-policy%2Findividuals-disabilities%2Fidea&data=05%7C02%7Chsacco%40air.org%7C0874acf27ba049b44ed308ddbd6873d0%7C9ea45dbc7b724abfa77cc770a0a8b962%7C0%7C0%7C638874978566819850%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=tidH9eZ%2B6slsrQ2Vz7upgzRsKVQKWAgvtxdXSfhXxpQ%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.sos.state.tx.us%2Ftac%2Findex.shtml&data=05%7C02%7Chsacco%40air.org%7C0874acf27ba049b44ed308ddbd6873d0%7C9ea45dbc7b724abfa77cc770a0a8b962%7C0%7C0%7C638874978566848157%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=3mMvAmbcXKI4sWioOb9oVcRuuzRkFYPzHe0N%2BhsMuR4%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fstatutes.capitol.texas.gov%2F%3Flink%3DED&data=05%7C02%7Chsacco%40air.org%7C0874acf27ba049b44ed308ddbd6873d0%7C9ea45dbc7b724abfa77cc770a0a8b962%7C0%7C0%7C638874978566866551%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=HTxhFj4D4J3qcBxW2zGKsx33dQOVl8QPNGlw1cIk7vA%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fspedsupport.tea.texas.gov%2Flearning-library%2Fcollaboration-and-flexible-grouping-educator-collection&data=05%7C02%7Chsacco%40air.org%7Cdc22102bdcda4b92397808ddefd50ba5%7C9ea45dbc7b724abfa77cc770a0a8b962%7C0%7C0%7C638930420485697834%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=fhEfs0smdSehBNH2j4dSl05zegRxoZGe%2FnyknjrgNNM%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fspedsupport.tea.texas.gov%2Flearning-library%2Fcollaboration-and-flexible-grouping-educator-collection&data=05%7C02%7Chsacco%40air.org%7Cdc22102bdcda4b92397808ddefd50ba5%7C9ea45dbc7b724abfa77cc770a0a8b962%7C0%7C0%7C638930420485697834%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=fhEfs0smdSehBNH2j4dSl05zegRxoZGe%2FnyknjrgNNM%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fspedsupport.tea.texas.gov%2Flearning-library%2Fcollaboration-and-flexible-grouping-instructional-leader-track&data=05%7C02%7Chsacco%40air.org%7Cdc22102bdcda4b92397808ddefd50ba5%7C9ea45dbc7b724abfa77cc770a0a8b962%7C0%7C0%7C638930420485709488%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=%2BCaXRUJKwqR%2BDJpvo3%2B0dumV%2FJu2v88illvOkOjkd0U%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fspedsupport.tea.texas.gov%2Flearning-library%2Fcollaboration-and-flexible-grouping-instructional-leader-track&data=05%7C02%7Chsacco%40air.org%7Cdc22102bdcda4b92397808ddefd50ba5%7C9ea45dbc7b724abfa77cc770a0a8b962%7C0%7C0%7C638930420485709488%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=%2BCaXRUJKwqR%2BDJpvo3%2B0dumV%2FJu2v88illvOkOjkd0U%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fspedsupport.tea.texas.gov%2Fresource-library%2Ftexas-sped-quick-learns&data=05%7C02%7Chsacco%40air.org%7Cdc22102bdcda4b92397808ddefd50ba5%7C9ea45dbc7b724abfa77cc770a0a8b962%7C0%7C0%7C638930420485715860%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=4FNU9k2u5PFL%2FESILmOJBcEpwxw9hF5OJXR8jotRGrU%3D&reserved=0
https://www.ed.gov/laws-and-policy/individuals-disabilities/idea
https://www.sos.state.tx.us/tac/index.shtml
https://statutes.capitol.texas.gov/?link=ED
https://spedsupport.tea.texas.gov/learning-library/collaboration-and-flexible-grouping-educator-collection
https://spedsupport.tea.texas.gov/learning-library/collaboration-and-flexible-grouping-instructional-leader-track
https://spedsupport.tea.texas.gov/resource-library/texas-sped-quick-learns
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Introduction to Co-Teaching 
Research has shown that co-teaching offers instructional benefits for many groups of students, including 
those with disabilities (Scruggs and Mastropieri, 2017). 

One study identified an average boost in test scores of 2.6% of a standard deviation in 
math and 1.6% of a standard deviation in reading for students in co-taught classes (Jones 

and Winters, 2023). 

Co-teaching enables teachers to (1) determine students’ strengths and weaknesses more readily, 
(2) deliver instruction and assess learning more efficiently, (3) tailor activities to students’ individual
needs, and (4) have a sense of mutual support and accountability for improving student outcomes.

This guide provides research-based strategies for teachers to implement co-teaching to maximize 
benefit for students. It employs the Friend (2019) framework, which was validated through empirical 
research to contribute to a common understanding of co-teaching fundamentals, from 
conceptualization to implementation and evaluation. A companion guide, Guidelines for Co-Teaching 
in Texas: Administrators, provides more detailed information for school and district administrators to 
support co-teaching. 

Defining Co-Teaching 
Co-teaching is a form of collaborative instruction in which two or more certified professionals share 
the responsibility of planning instruction, delivering instruction, progress monitoring, and assessing all 
students assigned to their classroom (Friend, 2019). In a 
co-teaching setting, general and special education 
teachers work together to determine the unique needs of 
all students and apply their expertise in a variety of areas 
(e.g., curriculum, instructional strategies) through flexible 
grouping configurations to make sure that students meet 
instructional objectives. In some instances, other licensed 
professionals, such as occupational therapists or speech 
language pathologists, may serve as one of the co-teachers 
(Armstrong et al., 2023)—this support may be offered as 
itinerant support, with professionals who travel across 
campuses to provide services.  

https://spedsupport.tea.texas.gov/resource-library/guidelines-co-teaching-texas
https://spedsupport.tea.texas.gov/resource-library/guidelines-co-teaching-texas


Guidelines for Co-Teaching in Texas: Teachers 

Texas Education Agency 2 

Co-teaching can help promote meaningful access to the general curriculum that aligns with instructional 
expectations and enrolled grade-level content standards1 (Murawski 
and Scott, 2017) and promotes academic success for students (Cole et 
al., 2019). Co-teaching can support any of the three tiers within a 
multi-tiered system of supports (MTSS) framework (Tucker, 2024), as 
students receiving both general education instruction and special 
education services can fully participate in MTSS. For additional 
guidance on implementing co-teaching within an MTSS framework, 
educators can refer to resources from the TEA Special Education 
Support MTSS resources page and the National Center on Intensive 
Intervention (NCII). 

Guidelines for appropriate co-teaching roles are provided next. 

Roles Co-Teachers May Play 

• Allow each teacher to demonstrate their unique expertise as appropriate to meet student needs.

• Provide a partner with whom a teacher can discuss student needs.

• Allow for ongoing reflection and measuring the effectiveness of instructional
strategies on student outcomes.

• Afford more opportunities to collect and more deeply analyze student data.

• Offer a partner with whom to celebrate classroom successes.

• Allow teachers to address questions and concerns with one another as part of ongoing planning
and discussion.

Roles Co-Teachers May Not Play 

• Be teachers simply splitting subjects, serving as the lead on those they are responsible for (e.g., I
teach reading and social studies; you teach mathematics and science).

• Be teachers dividing a lesson, with each leading part (e.g., I will lead the warm-up;
you teach the mini lesson).

• Be one teacher teaching while the other makes materials, grades student work, or
writes Individualized Education Programs (IEPs).

1 For young children, the content standards are the Texas Infant, Toddler, and Three-Year-Old Early Learning Guidelines. For 
prekindergarten students, the content standards are the Texas Prekindergarten Guidelines or the locally adopted prekindergarten 
curriculum. For K–12 students, the standards are TEKS. 

Dual Certification 
A dually certified teacher cannot 
simultaneously serve as both the 
general education and the special 
education teacher for grades K–12. 
When a student’s IEP requires direct 
special education support in a general 
education setting, this support must be 
provided separately from the general 
education instruction given by the 
general education teacher [TEA Student 
Attendance Accounting Handbook 
[SAAH] Section 4.7.10.1.1].  

https://tea.texas.gov/academics/special-student-populations/special-education/programs-and-services/multi-tiered-system-of-supports-mtss
https://tea.texas.gov/academics/special-student-populations/special-education/programs-and-services/multi-tiered-system-of-supports-mtss
https://intensiveintervention.org/
https://intensiveintervention.org/
https://childrenslearninginstitute.org/resources/itelg/
https://tea.texas.gov/academics/early-childhood-education/educator-resources/texas-prekindergarten-guidelines
https://tea.texas.gov/academics/curriculum-standards/teks-review/texas-essential-knowledge-and-skills
https://tea.texas.gov/finance-and-grants/financial-compliance/student-attendance-accounting-handbook
https://tea.texas.gov/finance-and-grants/financial-compliance/student-attendance-accounting-handbook
https://tea.texas.gov/finance-and-grants/financial-compliance/student-attendance-accounting-handbook
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• Be one teacher teaching a lesson while the other sits, stands, and watches without function or 
specific teaching responsibility. 

• Allow one teacher’s ideas to determine what or how something should be taught while ignoring 
the other’s ideas. 

• Consistently be one teacher acting as a tutor or working exclusively with only one or a few 
students. 

Paraprofessionals  
The definition of co-teaching does not include paraprofessionals because their roles are to support 
students in the classroom, particularly students with IEPs, under the direct supervision of the 
classroom teacher. Paraprofessionals are not accountable for student achievement and do not require 
an equivalent certification comparable to that of a certified or licensed professional. For more 
information on best practices for working with paraprofessionals, see the guide, Working with 
Paraprofessionals, in the Meaningful Access collection.  

Instructional Services and Strategies Supported by Co-Teaching 
Co-teaching may include one or more evidence-based instructional practices, frameworks, and/or 
strategies to support all learners, including those with disabilities. Four of these practices are effective 
instructional strategies, research-based instructional strategies (RBIS), Universal Design for Learning 
(UDL), and specially designed instruction (SDI) – these practices are discussed next.  

Effective Instructional Strategies 
There is an abundance of research on instructional strategies that are effective for all students (e.g., 
Darling-Hammond et al., 2019; Rosenshine, 2012; Shemshack & Spector, 2020). The following is a list of 
some effective instructional strategies supported by research. 

• Explicit instruction with modeling 

• Systematic instruction with scaffolding 

• Multiple opportunities to practice and respond 

• Immediate and corrective feedback 

• Appropriate pacing 

• Use of multiple grouping formats 

• Differentiated instruction 

More information can be found at TEA’s effective instruction resource page as part of the Texas 
Education Agency (TEA) Tiered Interventions Using Evidence-Based Research (TIER) Initiative.  

https://spedsupport.tea.texas.gov/resource-library/supports-paraprofessionals/working-paraprofessionals
https://spedsupport.tea.texas.gov/resource-library/supports-paraprofessionals/working-paraprofessionals
https://spedsupport.tea.texas.gov/resource-library/features-effective-instruction-what-look
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Research-Based Instructional Strategies (RBIS) 
Research-based instructional strategies (RBIS) are practices that 
highlight common misconceptions in the field. They cover topics that 
may require conceptual or philosophical changes to instructional 
approaches, and they form a set of practices supported by research that 
should be present in classrooms, regardless of the instructional 
materials. RBIS provide a foundation for effective instruction that SDI 
can build upon and are based on the science of how students best learn 
math and reading in K–12 classrooms (Borrego et al., 2012; Courville et 
al., 2023). More information can be found at the TEA RBIS resource 
page. 

Universal Design for Learning (UDL) 
Universal Design for Learning (UDL) includes strategies to ensure that all learners can access and 
participate in the general education classroom. The goal of UDL is “learner agency that is purposeful 
and reflective, resourceful and authentic, strategic and action-oriented” (CAST, 2024). The UDL 
guidelines provide suggestions for engaging students, presenting information in various ways, and 
offering students ways to demonstrate their learning—all organized by examples and explanations for 
their implementation (CAST, 2024). The UDL framework has three principles:  

Multiple Means of Engagement 

Multiple Means of Representation 

Multiple Means of Action & Expression 

Within a co-taught classroom, UDL is frequently implemented by introducing universal supports, which 
allow materials, methods, and, as appropriate, assessments to be adapted and inclusive to promote a 
flexible and accessible learning environment for all students. More information can be found at the 
TEA UDL resources page.  

Specially Designed Instruction (SDI) 
In the context of a co-taught classroom, students with disabilities must be taught using specialized 
techniques and approaches that are tailored to their unique learning needs and that address their IEP 

SDI 
Defined by the Individuals with 
Disabilities Education Act (IDEA) as 
adapting, as appropriate to the needs 
of an eligible child . . . the content, 
methodology, or delivery of 
instruction to address the unique 
needs of the child that result from 
the child’s disability; and to ensure 
access of the child to the general 
curriculum, so that the child can meet 
the educational standards within the 
jurisdiction of the public agency that 
apply to all children [§300.39(b)(3))]. 

https://sites.google.com/tea.texas.gov/strongfoundations/lea-resources/rbis-research-based-instructional-strategies
https://sites.google.com/tea.texas.gov/strongfoundations/lea-resources/rbis-research-based-instructional-strategies
https://udlguidelines.cast.org/
https://udlguidelines.cast.org/
https://tea.texas.gov/academics/special-student-populations/special-education/universal-design-for-learning-udl-guidelines
https://sites.ed.gov/idea/regs/b/a/300.39/b/3
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goals (Riccomini et al., 2017), and this instruction should be carefully planned, delivered with fidelity, and 
evaluated to determine effectiveness (Sayeski et al., 2019). The special education teacher has the 
primary responsibility for planning and monitoring SDI, but both teachers participate in its delivery. See 
the Specially Designed Instruction Guide in the Meaningful Access resource collection for more 
information.  

Planning for Co-Teaching 
Initial Planning 
Effective co-teaching begins with building mutual trust and establishing shared expectations. 
Co-teachers should collaboratively define their roles and responsibilities, ensuring both feel valued and 
empowered. Key areas to address include the following: 

• Shared Vision: Agree on a common philosophy and goals for co-teaching. 

• Planning Time: Establish equitable, consistent planning time and how it will be used. 

• Student Needs: Discuss how to address academic, behavioral, 
and social-emotional needs, including scaffolds, 
accommodations, and SDI. 

• Co-Teaching Approaches: Explore the six co-teaching models 
(discussed later in this guide) and determine when and how to 
use them. 

• Classroom Norms: Set expectations for routines, 
communication, and classroom environment (e.g., noise levels). 

• Behavior Management: Align on strategies and expectations for 
student behavior. 

• Instructional Responsibilities: Clarify who handles tasks like grading, materials preparation, and 
progress monitoring. 

• Communication: Plan for ongoing dialogue, especially during key transitions (e.g., new students, 
IEP updates, role changes). 

Collaborative Planning 
Collaborative planning allows co-teachers to tap into each teacher’s area of expertise and have 
thoughtful conversations about student needs. Collaborative planning should be an ongoing activity that 
occurs at specific, designated times. It is important that these planning meetings have a positive tone so 
that both co-teachers feel valued, heard, and comfortable contributing. A template for collaborative 
planning is in Appendix A. 

Co-teachers should prioritize 
ongoing communication so 

that students receive 
consistent messages about 

classroom activities and 
expectations 

https://spedsupport.tea.texas.gov/resource-library/specially-designed-instruction-guide
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As needed, co-teachers may supplement planning time by using written or electronic planning options, 
such as the following: 

Keeping a notebook in a secure location with student-specific information  

Emailing lesson plans and other ideas back and forth 

Using virtual meeting platforms 

Using online tools with shared edit options  

Planning for Co-Teaching Students with Disabilities 
Co-teaching is the most common method of delivering SDI to students with disabilities in the least 
restrictive environment (LRE), in accordance with IDEA (§300.114) (Bateman and Cline, 2016). A co-
teaching classroom should meet the academic, behavioral, social, and emotional needs of all students 
(e.g., McLeskey et al., 2019), including those with disabilities. For this to occur, teachers need to be 
familiar with the unique needs of all students and should be familiar with each student’s IEP before 
the first day of class. As the content expert, the general education teacher will need to preview 
upcoming curricula and analyze class performance data.  

The special education teacher is the expert in SDI, differentiation, and accommodations for 
diverse learners, including students receiving special education services. Special education 
teachers should review information found in students’ Full and Individual Initial Evaluation 

(FIIE) and Full and Individual Evaluations (FIEs2), which can help identify instructional 
strategies and approaches likely to match student learning characteristics. 

Co-teachers should utilize a comprehensive and structured planning process that allows for the 
identification of any necessary supports or procedures and have them in place so that students are 
successful beginning on the first day of class. The following table provides a sample sequence for 
collaborative planning and probing questions specific to planning for students with disabilities.  

 
2 An FIIE is conducted to determine a student’s eligibility for special education services. It includes a written report with 
recommendations and information about the student’s strengths, interests, and challenges (19 TAC §89.1011). 

https://sites.ed.gov/idea/regs/b/b/300.114
https://texas-sos.appianportalsgov.com/rules-and-meetings?$locale=en_US&interface=VIEW_TAC_SUMMARY&queryAsDate=04%2F21%2F2025&recordId=219843
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An Example Co-Teaching Planning Process and Thought Questions 

  The teachers discuss what the students need to know and be able to do (enrolled grade-level TEKS). This plan ideally 
should address a week or more of instruction (i.e., a unit of instruction). 

What are the IEP goals for the students receiving special education services in the co-taught class?  
How can co-teachers map these goals to the curricula for the semester or school year? 

 Both teachers determine how the students will demonstrate understanding (evaluation). 

Do any students require accommodations or modifications to participate in assessments? If so, how can co-teachers 
ensure these are implemented in accordance with their IEPs? 

 The teachers review student data and incorporate it into lesson planning. 

What, if any, adjustments are needed to the lesson according to the data? 
Will there be a need to collect data during the lesson(s)? If so, what is the co-teaching plan for collecting that data? 

 The teachers identify any developmental, linguistic, physical, or experiential challenges that could impact student 
learning (individualization). 

Do students’ IEPs include a behavior intervention plan? If so, what are the target behaviors and supports necessary to 
address those plans? 
Do any students have physical or cognitive challenges that may require specialized supports or services? If so, what 
are they? What additional information is necessary? Is additional training or support needed? 
Do any students need social or emotional support? If so, how can the co-teachers create nurturing and supportive 
learning environments? 

• They design learning activities with the necessary SDI that contribute to meeting IEP goals and addressing learner 
variability. 

Are there needs for additional support to ensure that SDI is implemented in accordance with IEPs?  

 The teachers incorporate accommodations and modifications as needed so that the students with IEPs can develop 
and demonstrate understanding of the grade-level expectations. 

Do students’ IEPs include any accommodations or modifications? If so, how can co-teachers best tailor instruction to 
meet the needs of students and document their efforts? 

 They select the co-teaching approach and class arrangement that best supports the intended outcome and 
coordinate what each will do before, after, and during instruction. 

What additional strategies or adjustments may be needed? Will any remediation or pre-teaching be needed? 

Data-driven collaborative planning is key. Conducting data analysis prior to the planning meeting can 
help maximize planning time and facilitate the next instructional steps. Co-teachers should continually 
review student data to develop and revise lesson plans.  

Implementing Co-Teaching 
Implementation of co-teaching varies from classroom to classroom—and even from lesson to lesson—
and should be determined according to student needs and abilities, as well as the instructional 
objectives for a particular lesson. Co-teachers should establish that they are equal teachers in the 
classroom. They should introduce themselves as a team, have both names on the door or the 
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classroom whiteboard, and ensure that both names appear on all correspondence with students’ 
families. Regardless of the approach, co-teaching should always incorporate effective instructional 
strategies (such as explicit instruction), RBIS, and UDL to address all students’ needs simultaneously. 

Co-Teaching Instruction: The Six Approaches 
Friend (2019) identified six arrangements commonly found in co-teaching settings. The first three—
station, parallel, and alternative teaching—should be used most frequently because they emphasize 
both teachers having clear instructional roles and students learning in small groups. The other three 
approaches—teaming, one teaching–one observing, and one teaching–one assisting—should be used 
less frequently. Details about each co-teaching approach are provided, along with the associated 
benefits and examples of implementation. Selection of approach and organization of groups should be 
based on the lesson plan along with data on student need and performance. 

Station Teaching 
Station teaching is generally the most flexible co-
teaching approach. In its most basic form, teachers 
begin by dividing the content into multiple segments 
that can be taught in any sequence (more or less to 
suit the co-teaching situation) and grouping students 
accordingly. They may arrange for two groups, with 
teacher-led small-group instruction, or three groups, 
in which the third group works independently with 
interspersed teacher support as needed. Groups may 
be homogeneous for reinforcing a specific skill or 
concept, or heterogeneous. During the lesson, 
students rotate through the stations as appropriate, 

completing activities that are independent of one another. In this approach, precise timing and pacing 
are crucial. Rotations should be of equal duration to ensure seamless transitions. Classroom timers and 
visual aids can be beneficial for effective time management and smooth transitions. Other tools that 
aid in station organization include the following: 

• Posted schedules and rotations 

• Previously taught lessons on how to move around the classroom 

• Teacher knowledge of behavioral concerns and how students work together 

• Clearly marked stations  

• Stations with a clear learning objective, not busy work 

Recommended Use: Frequently. 
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Teachers should avoid consistently grouping students with IEPs together to prevent stigmatization. 
Instead, groups should be diverse to encourage collaboration. This approach is beneficial in three ways: 
It allows teachers to (1) differentiate activities based on their own expertise, (2) incorporate small-
group activities that are responsive to a wider range of individual needs, and (3) progress monitor 
students more frequently.  

Parallel Teaching 
Parallel teaching involves teachers dividing the class 
into two heterogeneous groups and leading the same 
instruction using different techniques as appropriate 
for the needs of the students in each group. The 
groups do not rotate. Variations in this strategy 
include teaching to the same standard but in different 
ways (e.g., direct instruction, project-based learning) 
or with different materials (e.g., more or less 
challenging vocabulary). Student grouping should be 
flexible and based on students’ needs in relation to 
the standards for the lesson. Students benefit from 

working in smaller groups; teachers can facilitate more active participation, and they can conduct more 
targeted review and progress monitoring to adjust instruction further as needed. This approach also 
allows teachers to maximize classroom participation and student learning while minimizing distracting 
behaviors. When planning parallel teaching, it is crucial to ensure that both teachers understand the 
materials that will be used and have them readily available. Each teacher should feel confident with 
the content and have a clear understanding of the pacing. Teachers can communicate through various 

hand signals to express volume 
concerns, changes in lesson pace, and 
when student behavior needs 
addressing. Teachers can remind 
students ahead of time of how to 
move to their designated location and 
of their expectations for focus and 
involvement. Teachers should be 
prepared with extension activities to 
ensure that all students stay engaged 
throughout the instruction. Without 
these activities, students may become 
distracted and disrupt the class. 

Recommended Use: Frequently. 
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Alternative Teaching 
Alternative teaching allows teachers to target the 
unique needs of a specific group of students. In this 
approach, one teacher delivers direct instruction to a 
large group of students, while the other teacher 
works with a small group of students who need 
prerequisite skills, acceleration, or introduction to a 
specific learning strategy, or those students who need 
to catch up after missing instruction. In this 
arrangement, teachers use student data, such as 
pretests, observational notes, and anecdotal notes, to 
identify student needs and split the groups into two 

homogeneous groups that are not necessarily the same size. Either teacher may work with either 
group, and both teachers should document who participates in small-group instruction. In some 
instances, co-teachers may implement alternative teaching where the large group gets additional 
feedback or support, and the small group does an enrichment activity or receives behavioral or social-
emotional feedback. This arrangement benefits students because teachers can readily assess their 
prior knowledge before introducing new content, allowing teachers to differentiate the content so that 
the learning needs of various students are met simultaneously. However, co-teachers should ensure 
that students in the small group do not miss important content presented to the large group. 

Teaming 
In teaming, teachers share the responsibility of 
leading whole-class instruction. Although their roles 
may shift throughout the lesson, the key 
characteristic is that “both teachers are fully engaged 
in the delivery of the core academic instruction” 
(Friend, 2019). This approach is appropriate when 
teachers are trying to clarify confusing concepts (e.g., 
one teacher wears vertical stripes for longitude and 
one teacher wears horizontal stripes for latitude). It is 
also appropriate when the instruction is best carried 

out with two roles (e.g., one teacher gives directions as the other teacher models how to follow the 
directions). Teachers often will shift roles throughout the delivery of instruction when using this 
approach. This approach allows for instructional delivery and facilitates modeling, particularly in social 
situations in which many students may struggle. However, it loses the advantages of small groups and 
is therefore recommended for use only sparingly. Co-teachers should take care to avoid “echo 
teaching,” in which one teacher repeats what the other teacher does instead of contributing new 
information. 

Recommended Use: Frequently. 

Recommended Use: Occasionally. 
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One Teaching, One Observing 
One teaching, one observing occurs when one 
teacher provides instruction to all students while the 
other teacher gathers data. The data may pertain to a 
single student’s IEP goals, the behavior of several 
students in the class, or patterns among all students 
(e.g., how long they read during independent reading 
time). Either teacher may gather the data, which can 
be used to inform instruction and document student 
progress. This co-teaching approach allows teachers 
to obtain important data to inform instructional 
decision making and can be especially valuable when 

the teachers take turns in the data collection role, affording different perspectives on the data 
collection process. This arrangement is helpful in facilitating new co-teaching arrangements. It can be 
used to collect and analyze data on the effectiveness of teaching strategies, but should be used 
intermittently to allow for more frequent use of other arrangements. 

One Teaching, One Assisting 
One teaching, one assisting places one teacher in the 
lead role while the other functions as a support in 
the classroom. The teacher in the supportive role 
monitors student work, addresses behavior issues, 
manages materials, and assists with student 
questions. This approach can allow the supporting 
teacher to answer “on-the-spot” questions for 
students simultaneously with the delivery of whole-
class instruction and may be particularly useful when 
one teacher has expertise in the class content. Of all 

the co-teaching approaches, the ‘one teaching, one assisting’ approach should be implemented the 
least frequently because it may allow students to become dependent on teacher support instead of 
developing independent learning strategies. 

Other Important Components of Co-Teaching 

Flexible Grouping 
Co-teaching should employ flexible grouping, or frequently rearranging students according to 
needs/strengths for small-group instruction. Flexible grouping allows teachers to meet student needs 
that may vary by topic and skill, create multiple opportunities for practice and feedback, and respond 
to demonstrated student progress. Based on data, flexible grouping is responsive to the lesson or 

Recommended Use: Frequently for 
data collection but for  

short time periods only. 

Recommended Use:  
Seldom (or less). 
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concept being taught and may involve students at similar or varying levels of proficiency (Poole and 
Evertson, 2019). TEA offers resources to support collaboration and flexible grouping for both teachers 
and administrators.  

On-the-Spot Co-Teaching 
When common planning time is not possible or circumstances prevent teachers from using it, 
classroom instruction can still be both rigorous and responsive to students’ needs. On-the-spot 
strategies can allow co-teachers to respond immediately to students’ demonstrated needs during 
instruction (Sweeney, 2015). While these strategies are useful even when teachers plan together, they 
should not replace common planning time, and they do not substitute for intentional instruction that 
addresses IEP goals and learners’ characteristics. For students with IEPs, co-teachers must incorporate 
SDI even when on-the-spot strategies are used. Examples of on-the-spot co-teaching strategies appear 
in the following table.  

Examples of On-the-Spot Co-Teaching Strategies 

• Visual and nonverbal cues between teachers for assistance with a process 

• Transition cues between teachers to indicate it is time to move to the next step or switch roles (e.g., one teacher tells 
the students, “Work on this for 30 seconds.”) 

• Questioning each other about content to foster higher order thinking 

• Dialoguing between teachers to model questions/answers or thought processes, as well as clarify objectives 

• Varying teacher roles 

•  While one teacher is instructing, the other teacher can . . . 

– model note-taking skills, 
– list/bullet items, 
– solve problems, 
– write instructions, 
– observe students to identify which students need additional assistance and/or extension activities, 
– repeat directions, 
– check for understanding, and/or 
– ask clarifying questions. 

• One teacher can pull a small group for 5–10 minutes for . . . 
– Pre-teaching to activate students’ prior knowledge and/or introduce key content and vocabulary before the 

lesson, 
– reteaching or explaining to clarify instruction/understanding and/or 
– providing extension activities to students who have mastered the skill/objective. 

  

https://spedsupport.tea.texas.gov/learning-library/collaboration-and-flexible-grouping-educator-collection
https://spedsupport.tea.texas.gov/learning-library/collaboration-and-flexible-grouping-instructional-leader-track
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Sample Co-Teaching Lesson Components and Activities 
The following tables provide sample lesson components and activities that illustrate how the different 
co-teaching approaches can be used flexibly when designing instruction, including meeting the specific 
IEP needs for students in the classroom as outlined by Friend (2015/2016). 

Each example demonstrates how the six co-teaching approaches can be used together, focusing not on 
the content of the lesson but on the delivery of instruction. Many other possible combinations are also 
appropriate. These lessons are drawn from the TEA-developed Bluebonnet Learning High-Quality 
Instructional Materials (HQIMs). Appendices B and C offer templates for adapting and designing a co-
taught lesson. A tool to organize planning for incorporating student supports in co-teaching is also 
available from Texas SPED Support - this resource is for students with complex access needs and aligns 
with the Rubric of Effective Practices for Students with Significant Cognitive Disabilities.  

Sample Co-Teaching Lesson Activities for Third-Grade Reading Language Arts 

Lesson Activities Co-Teaching Approach 

Speaking and 
Listening  
(45 min.) 

Introducing the Read-Aloud One Teach, One Observe: One teacher introduces the read-aloud while 
the other observes student engagement and comprehension, taking 
notes for later discussion. 

Presenting the Read-Aloud Teaming: Both teachers alternate reading aloud, modeling fluency and 
expression, and engaging students with questions. 

Discussing the Read-Aloud Parallel Teaching: The class is split into two groups, each led by a 
teacher, to discuss the story and ensure all students participate. 

Word Work Alternative Teaching: One teacher works with a small group on 
vocabulary development while the other supports the rest of the class 
with independent word work. 

Reading  
(20 min.) 

Character Analysis Station Teaching: Students rotate through stations focused on 
different characters. Each teacher leads a station, guiding analysis and 
discussion. 

Foundational 
Skills  
(25 min.) 

Short Vowel Review One Teach, One Assist: One teacher leads a phonics review while the 
other circulates to support students with specific needs. 

Encoding Short Vowel 
Sounds 

Parallel Teaching: Teachers divide the class to provide differentiated 
encoding practice based on student readiness. 

Reading  
(30 min.) 

Introducing the Reading One Teach, One Observe: One teacher introduces the story “The 
Beginning” while the other monitors student reactions and readiness. 

Reading: Practice Story  Teaming: Both teachers read and discuss the story together, modeling 
comprehension strategies and engaging students in shared reading. 

Source: Adapted from Bluebonnet Learning 3rd grade RLA.   

https://tea.texas.gov/academics/instructional-materials/bluebonnet-learning
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fspedsupport.tea.texas.gov%2Fresource-library%2Finstructional-support-planning-form&data=05%7C02%7Chsacco%40air.org%7Ce5555f0d79754bd825e608dda39be09b%7C9ea45dbc7b724abfa77cc770a0a8b962%7C0%7C0%7C638846612079729025%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=kNe0hMsoTo0ZDMsp7yO4zdPFgz8IQMl%2BDvdlV4pPIQE%3D&reserved=0
https://spedsupport.tea.texas.gov/learning-library/rubric-effective-practices-students-significant-cognitive-disabilities
https://tea.texas.gov/academics/instructional-materials/bluebonnet-learning
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Sample Co-Teaching Lesson Components for Grades K–5 Math 

Lesson Components Co-Teaching Approach 

Fluency Practice (10 
min.) 

Students develop, build, and 
maintain automaticity with 
counting and calculating. 

One Teach, One Observe: One teacher leads a Sprint or 
counting activity while the other observes student strategies 
and fluency. 

Application 
Problem  
(10 min.) 

Students apply conceptual 
understanding to make sense 
of and persevere through new 
problems. 

Teaming: Both teachers present the problem together, 
encourage different strategies, and facilitate discourse. They 
take turns asking guiding questions and prompting students to 
explain their thinking. 

Concept 
Development  
(30 min.) 

Students engage in learning, 
reasoning, and discourse 
related to the lesson objective. 

Parallel Teaching: The class is divided into two heterogeneous 
groups. Each teacher delivers the same core instruction but 
may differentiate it based on the needs of the group (e.g., use 
of manipulatives, pacing, language supports). 

Problem Set  
(30 min.) 

Students apply conceptual 
understanding to independent 
practice. 

Station Teaching: Students rotate through stations, which 
allows for small-group instruction and differentiation: 
• Station 1: Guided practice with Teacher A 
• Station 2: Independent work 
• Station 3: Targeted support or enrichment with Teacher B 

Student Debrief  
(10 min.) 

Students engage in discussion, 
reflect on, and synthesize the 
day’s learning. 

Alternative Teaching: One teacher facilitates a whole-class 
discussion to synthesize learning. The other teacher pulls a 
small group for reteaching or to address misconceptions 
identified during the problem set. 

Exit Ticket  
(5 min.) 

Students demonstrate 
understanding related to the 
lesson objective. 

One Teach, One Assist: One teacher distributes and explains 
the exit ticket. The other circulates to support students, clarify 
directions, or provide accommodations. 

Source: Adapted from Bluebonnet Learning K-5 Math. 

 

  

https://tea.texas.gov/academics/instructional-materials/bluebonnet-learning
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Sample Co-Teaching Lesson Activities for Algebra 

Lesson Activities Co-Teaching Approach 

Engage: What 
Comes First? 
(5–10 min.) 

Students describe different 
strategies they use to learn 
new skills. They identify their 
motivation to learn new skills. 
Students learn that 
collaboration is important to 
learning new skills. 

One Teach, One Observe: One teacher facilitates the initial 
discussion and reads the introduction aloud. The other teacher 
observes how students identify independent vs. dependent 
quantities, noting misconceptions or language needs. The 
teacher uses the observation notes to inform grouping for the 
next activity. 

Develop: Activity 
1.1: Connecting 
Scenarios and Their 
Graphs 
(30 min.) 

Students use the problem-
solving model, TEKS 
mathematical process 
standards, and an Academic 
Glossary to complete a 
problem-solving task. 

Station Teaching 
• Station 1: Teacher A supports students in identifying 

independent/dependent variables and matching graphs. 
• Station 2: Teacher B guides students in scaling axes and 

determining domain/range. 
• Station 3: Independent or peer-supported work on gluing 

graphs and writing justifications. 
• Students rotate through stations in small groups. 

Demonstrate: Talk 
the Talk: The 
Problem-solving 
Model 
(5 min.) 

Students reflect on the 
modeling process and 
summarize what is involved in 
each phase. 

Teaming: Both teachers present the problem together, 
encouraging different strategies and facilitating student 
discourse. They take turns asking guiding questions and 
prompting students to explain their thinking. 

Source: Adapted from Bluebonnet Learning Algebra I. 

 
  

https://tea.texas.gov/academics/instructional-materials/bluebonnet-learning
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Data Collection and Monitoring Student Progress 
Just as in individually taught classes, co-teachers should gather and use multiple forms of data to 
evaluate student understanding and performance, including daily grades, project grades, progress 
monitoring data, checklists, rubrics, work samples, observation/anecdotal records, and assessments. 
For students with disabilities, data collection also may include IEP progress monitoring data, as 
monitored by special education teachers. Co-teachers need to proactively plan for data accessibility 
based on individual sources, ensuring that all data is readily available to both co-teachers.  

Co-teachers should establish specific processes for all aspects of data collection, including the 
following: 

Who will collect the data What tools to use to collect the data 

What data to collect How to track the data 

This planning is often the responsibility of the teacher or the direct service provider for the student 
with an IEP. Co-teachers should clarify data collection responsibilities regularly and ensure that the 
special education teacher has access to data to monitor progress toward IEP goals. The TIER Progress 
Monitoring Tool is a free progress monitoring platform to collect and track data. 

During the planning phase, teachers may identify a skill for evaluation and then work 
together to determine the best way to capture student information. Depending on the skill, 

one teacher may observe students by using a checklist, an observation log, or another 
system to record progress while the co-teaching partner leads the activity. 

Once teachers review the data, they should collectively determine what the data shows about student 
understanding and adapt their lesson delivery and instructional strategies as appropriate. This may 
include adjusting the co-teaching approaches.  

Assessing Student Progress 
Co-teachers should work collaboratively to determine how student grades will be determined and 
reported. For some students, collaborative grading may even be a requirement in their IEP. 
Co-teachers should ensure that grades accurately reflect student achievement as related to the 
content standards (TEC §28.0216).  

Regardless of the implementation of co-teaching arrangement(s), both co-teachers are equally 
accountable for student performance. The implementation of SDI, unless the SDI includes 
modifications, and/or grading accommodations, should not impact grades because it promotes access 
and does not change the standards.  

https://spedsupport.tea.texas.gov/resource-library/data-collection-and-progress-monitoring/tier-progress-monitoring-tool
https://spedsupport.tea.texas.gov/resource-library/data-collection-and-progress-monitoring/tier-progress-monitoring-tool
https://texas.public.law/statutes/tex._educ._code_section_28.0216
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Communicating with Families  
Co-teachers should plan for their roles and responsibilities related to family communication, including 
who contacts a student’s family. The families of students receiving special education services in a co-
taught classroom should receive communication from both the special education and general 
education teacher, including in family conferences and conversations. Co-teachers should regularly 
discuss students’ academic and developmental progress, as illustrated by progress monitoring data, 
with families. This process fosters a shared understanding of a student’s performance and instructional 
requirements, helping promote a cooperative relationship between teachers and families.  

Key Takeaways 
Co-teaching can contribute to meaningful access for students with disabilities and enhance the 
learning experience for all students. As this guide indicates, it is important for co-teachers to 
collaborate in planning, implementing, and continually refining the co-teaching program. Successful co-
teaching begins with a collaborative planning process between co-teachers. A sample planning process 
includes the following seven components:  

1. Discuss what students need to know and be able to do (enrolled grade-level TEKS) 

2. Determine how the students will demonstrate understanding (evaluation) 

3. Review student data and incorporate findings during lesson internalization  

4. Identify challenges that could impact student learning (individualization) 

5. Design learning activities with the necessary SDI  

6. Incorporate accommodations and modifications as required in IEPs  

7. Select the co-teaching approach and class arrangement 
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Friend (2019) delineates six arrangements for co-teaching. The three recommended to be used most 
frequently are: 

• Station teaching (most frequently) 

• Parallel teaching  

• Alternative teaching  

The three arrangements recommended for less frequent use are the following:  

• Teaming (occasionally) 

• One Teaching, One Observing (frequently for data collection but for short time periods only) 

• One Teaching, One Assisting (seldom or less) 

Co-teachers can further utilize flexible grouping and on-the-spot teaching strategies to enhance their 
co-teaching practice.  

Other important components of successful co-teaching include the following: 

• Data collection and monitoring student progress 

• Communicating with families 

These are additional resources available to support co-teaching to promote meaningful access for 
students with disabilities: 
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Texas Resources 
Texas SPED Support: https://spedsupport.tea.texas.gov/ 

Co-Teaching Arrangements: What to Look For: https://spedsupport.tea.texas.gov/resource-library/co-
teaching-arrangements-what-look  

Collaboration and Flexible Grouping Educator Collection: https://spedsupport.tea.texas.gov/learning-
library/collaboration-and-flexible-grouping-educator-collection 

Supports for Participation for Students with Complex Access Needs: 
https://spedsupport.tea.texas.gov/learning-library/inclusion-practices-students-complex-support-
needs/supports-participation-students  

Texas SPED Quick Learns Collection: https://spedsupport.tea.texas.gov/resource-library/texas-sped-
quick-learns  

Texas Universal Design for Learning (UDL) Guidelines: https://tea.texas.gov/academics/special-
student-populations/special-education/universal-design-for-learning-udl-guidelines  

Other Resources 
Council for Exceptional Children Resources on Co-Teaching: 
https://exceptionalchildren.org/topics/co-teaching  

IRIS Center at Vanderbilt University: https://iris.peabody.vanderbilt.edu/ 

Kansas University Resources on Co-Teaching: 
https://specialconnections.ku.edu/collaboration/cooperative_teaching  

Marilyn Friend, Inc: The Co-Teaching Connection: https://coteach.com/ 

National Association for Co-Teaching: https://icoteach.com/   

https://spedsupport.tea.texas.gov/
https://spedsupport.tea.texas.gov/resource-library/co-teaching-arrangements-what-look
https://spedsupport.tea.texas.gov/resource-library/co-teaching-arrangements-what-look
https://spedsupport.tea.texas.gov/learning-library/collaboration-and-flexible-grouping-educator-collection
https://spedsupport.tea.texas.gov/learning-library/collaboration-and-flexible-grouping-educator-collection
https://spedsupport.tea.texas.gov/learning-library/inclusion-practices-students-complex-support-needs/supports-participation-students
https://spedsupport.tea.texas.gov/learning-library/inclusion-practices-students-complex-support-needs/supports-participation-students
https://spedsupport.tea.texas.gov/resource-library/texas-sped-quick-learns
https://spedsupport.tea.texas.gov/resource-library/texas-sped-quick-learns
https://tea.texas.gov/academics/special-student-populations/special-education/universal-design-for-learning-udl-guidelines
https://tea.texas.gov/academics/special-student-populations/special-education/universal-design-for-learning-udl-guidelines
https://exceptionalchildren.org/topics/co-teaching
https://iris.peabody.vanderbilt.edu/
https://specialconnections.ku.edu/collaboration/cooperative_teaching
https://coteach.com/
https://icoteach.com/
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Glossary 
Accommodations Changes in presentation, response, timing/scheduling or setting that reduce or 
even eliminate the effects of student’s disability on academic tasks but do not change learning 
expectations. 

Differentiation A process used to recognize the varying background knowledge, readiness, language, 
learning preferences, and interests of a student. The intent of differentiated instruction is to maximize 
each student’s growth and individual success. 

Direct instruction A structured, evidence-based teaching method focused on explicit, systematic 
instruction to improve student outcomes. 

Explicit instruction A teaching method that uses clear objectives, teacher modeling, and student 
practice to promote student learning.  

Flexible Grouping Short-term grouping that responds to student needs in alignment with learning 
objectives. Flexible groups are fluid and fluctuate based on student needs and interests. 

Formative data Data collected by monitoring student learning and providing feedback to help 
students improve their understanding and learning strategies, and to inform teachers about their 
teaching practices. 

High-quality instructional materials (HQIM)   Materials aligned to academic standards, are content-
rich with clear learning outcomes, reflect evidence-based practices, and provide a full suite of teacher 
and student materials.   

Itinerant Support Supplementary services provided by staff who travel between different schools, 
classrooms, or other settings in conjunction with regular class placement. [§300.115(b)(2)] 

Modifications Alterations to practices or materials that change what the student is expected to 
master. 

Multi-tiered System of Supports (MTSS)  An integrated framework for the systemic alignment of 
evidence-based prevention and intervention practices to support all the needs of all students. 

Paraprofessionals Employees who provide instructional support, including those who provide one-
on-one tutoring if such tutoring is scheduled at a time when a student would not otherwise receive 
instruction from a teacher; assist with classroom management, such as organizing instructional and 
other materials; provide instructional assistance in a computer laboratory; conduct parental 
involvement activities; provide support in a library or media center; act as a translator; and/or provide 
instructional support services under the direct supervision of a teacher. (20 USC, §6319(g)(2)) 

https://sites.ed.gov/idea/regs/b/b/300.115/b/2
https://www.govinfo.gov/content/pkg/USCODE-2011-title20/html/USCODE-2011-title20-chap70-subchapI-partA-subpart1-sec6319.htm
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Progress monitoring The evidence-based ongoing process of collecting and analyzing data to 
determine student progress. 

Project-based learning An instructional strategy that engages students in real-world problems and 
projects that allow for in-depth exploration and application of knowledge.  

Related services A wide array of developmental, corrective, and other supportive services required 
for a child to benefit from special education. Related services include but are not limited to assistive 
technology, audiology services, counseling services, interpreting services, medical services, music 
therapy, occupational therapy, orientation and mobility services, parent counseling and training, 
physical therapy, psychological services, recreation, rehabilitation counseling services, school health 
services, social work services in school, speech-language therapy, and transportation. 

Reteaching Actions or strategies after instruction to support students who did not learn the content, 
concepts, or procedures from the “first” teaching and learning activities; a second-chance opportunity 
to refine and target instruction and support students to learn the content, concept, skill, or procedure. 

Scaffolding The intentional practice of attending to content, students, and other contextual factors 
in the design or implementation of temporary, student specific instructional supports that maximize 
access to grade level concepts and tasks.    

Universal supports Strategies and resources provided to all students and increasing in levels of 
supports or tiers that range from targeted to intensive interventions.  
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Appendix A. Co-Teaching Planning Meeting Template 

Date: Teachers: 

Upcoming Curriculum Topics/Units/Lessons (12 minutes) 

Student Data Summary/Discussion (10 minutes) 

Likely Instructional Challenges/Specially Designed Instructional Needs (15 minutes) 

Co-Teaching Approaches, Arrangements, and Assignments (15 minutes) 

Relationship/Communication/Housekeeping/Logistics (8 minutes) 

Note: Laminate or reproduce this or a similar form and use it for each planning meeting. 
Source: Developed by Dr. Marilyn Friend. Reprinted with permission (2019, 153).  
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Appendix B. Co-Teaching Lesson Planner for Converting a 
Single-Teacher Lesson to a Co-Teaching Lesson 

Complete each section for a one-teacher lesson and then note options for changing the lesson plan for a co-teaching 
setting. 

Subject: Topic/Lesson: Date: 

Competencies/Objectives 

TEKS Student Expectation(s) 

Materials 

 One-Teacher Lesson Co-Taught Lesson Teaching Approach 

  One Teach, One Observe  Station Teach 

 Parallel Teach  Alternative Teach 

 Teaming  One Teach, One Assist 

Anticipatory Set   

Procedures   

Independent Practice   

Closure   

Assessment   

Accommodations/ 
Modifications for Specific 
Students 

  

Specially Designed Instruction   

Notes   

Source: Adapted with permission from Marilyn Friend Inc. (2019). 
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Appendix C. Co-Teaching Lesson Planner 
Sample Co-Teaching Lesson Plan 

Teachers: Students with IEPs: 

Subject Area/Course/Grade Level: 

Date: 

TEKS/SEs: 

Lesson Objective(s): 

Lesson Activities Materials/Resources 
Specially Designed 

Instruction Co-Teaching Model 
Student Performance 

Notes 

     

     

     

     

     

aCo-Teaching Approaches 

T-O One Teach, One Observeb A Alternative Teachc S Station Teachc 

T Teaming P Parallel Teachc T-A One Teach, One Assistb 

bIndicate which teacher is leading instruction. 
cPreferred for most instruction. 
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